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1. The doctor who speaks English is better aware of current trends in medicine.
RADEFOME - L FZET7 Yy 7T —Fh

2. Knowing English, you can get or continue medical education abroad.
BADEFHE & F.8

3. Knowledge of English will allow you to participate in medical conferences abroad.
XFRANDSINAFEIME E (C

4. Knowledge of English will allow you to work in a team with foreign specialists

5. Knowledge of English allows the doctor to have an appointment with foreign patients in private clinics.

FANESNEL 2=

6. To know English is prestigious. Regardless of your occupation, whether you are a doctor or another
specialist, if you can speak foreign languages, you will be considered more valuable asset in any company
cooperating with foreign partners or not [N TODILHAIEUP?

Alekseevna BV, Erlanovna NK, Kaktayev Orazovich O.
Importance of the English language in medicine. UDC. 2017;61: 802-800.
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A.Age

B.Sex * - - D AIEF]
C.Aptitude - - SE%FEHAREZEAA]

D.Motivation

E . Lea N | N g Styl es 9 3. Communicative learning style
F ) Lea rn | ng St rategies 5. Cognitive learning styles.

G.Personality -

1. Concrete learning style
2. Analytical learning style

4. Authority-oriented learning style

1. Extroversion vs. introversion (A7 1E2  /eT 1)
2. Self esteem

3. Inhibition

4. Risk-taking

5. Anxiety

Zafar S, Meenakshi K. Individual learner differences and second language acquisition: a review. Journal

of Language Teaching & Research. 2012;3. Available:
htto://citeseerx.ist.osu.edu/viewdoc/download?doi=10.1.1.657.9827&rep=repn1&tvpe=pdfitpace=43
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Learning Strategies

1. Cognitive stmtegzes —FRDHREZZDAL X —

Cognitive strategies “operate directly on incoming information, manipulating it in ways that enhance learning”.
Some of these strategies are

- Repetition: imitating other people's speech overtly or silently,

- Note-taking: writing down the gist etc of texts,

- Auditory Representation: keeping a sound or sound sequence in the mind,

2. Metacognitive strategies — 3852 & 5118

Metacognitive strategies are skills used for planning, monitoring, and evaluating the learning activity,
The following are some of the metacognitive strategies

- Advance Organizers: planning the learning activity in advance;

- Directed Attention: deciding to concentrate on general aspects of a learning task;

- Self-management: trying to arrange the appropriate conditions for learning;

3. Social and affective strategies — F.=2& DV — F

Social and affective strategies involve interacting with another person

to assist learning or using control to assist a learning task. These strategies are:

- Questioning for Clarification: Asking for explanation, verification, rephrasing, or examples about the material;
- Cooperation: Working together with peers to solve a problem, pool information, check a learning task,

model a language activity, or get feedback on oral or written performance.



=S

EEDRFR T E

- HEE /| F\EE

CXoE S>—EIREBREBEOLET

eSS

B L

- REX

- RE SBAELENTWS

- BRI EXX
e i e
=TT
T AT T— 3

T4 b7AEX



vy K—AVT

vy RF—=Av bl BIATE-HREDER%
1-2:2 (0.5M1RE) #&Hh 5.

vy F— () OLSICBEBWGA S,
FICHLTEERSS FL—Z 7

BWTTCICRETTADTIELWT 7€y R XLZEZRT L

=T 4>  RE=F T - YRZVT - AT 4~
4

T XYy k
mEYFZHICIETBFITIHL AW
A ERL RS T-ICH 5



—

T AT —3

- DEREEWT, HMEXIBIET S
=X I OEFRZIESD T, BEENI-EmEEEE5
-BEENGA - -EREERT S

mXEl-LSABECOT [#AT 501 HUup

J—F 4> - RE—F2 T - YRZVGT - A4 T47

T Xy b
RENFEICIEBEIITHL AW
RFRE D 5

T 25 A% 0



=L

DIIII

REE

DeepL. FROTEZE - - FF. BERLBAEZITEES LW

Grammarly EZEEIEDOHERE 7 L I 7 L& 8 TAcademic English ¥ ZFER AJ BE
Otter REBEEFXFZ LV — /L

Linguee IREETFE

Merriam-webster v MhREREFEE



