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Essential skills for a medical teacher: chapter 19.
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Feedback in Higher and Professional Education:
Understanding it and Doing it Well. Routledge; 2013.
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Conducting Educational Design Research. Routledge; 2019.
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setting
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study design
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TABLE 1 Integration of design principles into the literacy program.

Component of feedback literacy Workshop pedagogical approaches

Appreciating feedback processes Discussion: Engage with the model FM2 and explore strategies for residents to engage in feedback
processes in emergency medicine.
Activity: Residents review their own LEC feedback.

Taking action Discussion: Generate strategies for acting on feedback information through discussion and using the RQE.
Reflection activity: Residents reflected on their own LEC and then strategized ways to act on feedback (if
actionable and, if not actionable, how to elicit actionable feedback).

Making judgments Discussion: Emphasizing the importance of seeking clarity on what is expected standard, e.g., an effective
handover, to judge own performance.

Managing affect Discussion: Share feedback stories that elicited strong emotions (either from own practice) and discussed
strategies to recognize and regulate their own affective responses to feedback.

Abbreviations: FM2, Feedback Mark 2; LEC, learning encounter card; RQE, reflective qualitative evaluation.
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Cycle 2

Participants:n = 15
Data collection:RQEs &
interview (n = 1)
Analysis of data:Practical
discussions for enacting
feedback literacy required

Cycle 4

Participants:n =13
Data collection:RQEs &
focus group (n =4)
Analysis of data: Need to
engage supervisors in
sessions to foster shared
understanding

Term 1

Term 2

Term 3

Term 4

@ Term 5

Cycle 1

Participants:n = 13
Data collection:RQEs &
focus group (n=5)
Analysis of data:Workshop
discussions lacked
contextual meaning and
richness
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Cycle 3

Participants: n = 12
Data collection:RQEs &
focus group (n = 6)
Analysis of data:Need
opportunities to discuss and
reflect on own feedback
challenges and how to adjust
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Cycle 5

Participants:n = 13
Data collection:RQEs &
focus group (n =5)
Analysis of data:
Ensure junior doctors
commit to practical
challenge for their next
feedback opportunity;
feedback engagement is
shaped through
micro-social processes
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